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Study abroad is playing an increasingly important role in the academic mission of higher 
education institutions in the United States. According to the Institute of Higher 
Education, more than 325,000 students studied abroad in the 2015-2016 academic year. 
Academic libraries have started to create programs and services to support the 
information needs of this growing population. In this study, five academic librarians were 
interviewed to find out if academic libraries support study abroad students, how they 
make decisions about that support, and what best practices exist for this type of library 
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Higher education is becoming increasingly globalized. From study abroad 
programs to “global citizenship” certificates, colleges and universities are recognizing 
global awareness and global engagement as a core competency for their students. This is 
evident in the language used in the mission statements of universities and academic 
libraries. One of the strategic goals of Belk Library at Elon University is to “build upon 
our successful integration of library resources (collections and people) to facilitate deeper 
engagement with global study, leadership and service learning experiences” (“About us”, 
2018). The vision statement of the University of Nebraska-Lincoln Libraries system 
includes the goals to “collaborate with campus and global efforts to enhance teaching and 
learning” and “promote intellectual exchange within our global learning communities” 
(“Vision statement”, 2018). Elon University and the University of Nebraska-Lincoln are 
just two examples out of many institutions with clearly stated goals for global 
engagement.  
In practice, global engagement encapsulates a variety of programs and services. 
Each university interprets “global citizenship” or “global engagement” depending on 
their educational and political philosophy. Education theorists have long discussed the 
potential interpretations of global engagement and global citizenship, with some theorists 
arguing that educators should apply critical pedagogy to global citizenship education 
(Andreotti, 2006; Rizvi, 2015). Other theorists have taken a political perspective on the 
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internationalization of higher education by determining whether global engagement 
programs are expressing neoliberal, radical, or transformational political philosophies 
(Shultz, 2007; Aktas et al., 2017). Education and political theory are important to 
consider in this broader context, and in the specific case of study abroad programs.  
Study abroad is one of the cornerstones of international education. Since 1990, the 
rate of study abroad participation by U.S. students has steadily increased. In 2015-2016 
the number of students who studied abroad for academic credit rose 3.8% over the 
previous year to over 325,000 students (Institute of International Education, 2018). 
Additionally, recent trends in international education have included the growth of faculty 
led short-term study abroad programs. In the 2015-2016 year 63% of study abroad 
experiences were short-term, taking place during the summer or for less than 8 weeks 
(Institute of International Education, 2018). These shorter programs are often more 
affordable and also easier to include in a student’s tightly packed schedule.   
The growth of study abroad participation and the presence of global goals in 
university and library mission statements suggest that academic libraries may be 
supporting study abroad students and faculty in some way. Are academic libraries 
supporting study abroad programs? If so, how are libraries making decisions about this 
support? Are there “best practices” for academic library support of study abroad students 
and faculty? This paper will seek to answer these questions through in depth interviews 




Global Engagement in Higher Education 
 
Global engagement and global citizenship have been hot topics in higher 
education research for the past two decades. Despite their wide use, there is no scholarly 
consensus on their definition (Aktas et al., 2015, p. 66). For the purposes of this research, 
global engagement and global citizenship are understood to be unique, but connected, 
terms. 
Global engagement implies action, involvement, and dialogue. Global 
engagement is “committed, meaningful interaction with the world as a whole” 
(Embleton, 2015, p. 2). It is a fluid two-way process which depends on collaboration with 
international and local communities. Global citizenship is harder to define because it 
implies a permanent achievement. In higher education, universities often articulate a 
strategic goal for all students to become “global citizens” (Aktas et al., 2015, p. 66). One 
component of achieving global citizenship may be global engagement. In this way, the 
terms are connected.  A global citizen is an engaged citizen, actively participating in the 
world.  
The debate over the meaning of global citizenship is particularly present in 
educational theory. Andreotti (2006) and Rizvi (2015) argue for the application of critical 
pedagogy to global citizenship education. Critical pedagogy “encourages students to 
question social norms and dominant beliefs/practices and become independently critical” 
(“Pedagogy/critical pedagogy”, 2007).  A critical approach to global citizenship
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 education, in contrast to a soft approach, encourages students to connect the local to the 
global and to reflect inwardly on their own perspectives and assumptions about the world 
(Andreotti, 2006).  
While critical theorists like Andreotti (2006) and Rizvi (2015) argue for a 
particular pedagogical framework, Shultz (2007) focuses on identifying the political 
philosophies of existing global citizenship programs. Shultz (2007) identifies three main 
categories of global citizenship programs: neoliberal, radical, or transformational (Shultz, 
2007, p. 248). The pedagogical techniques and curriculum design of global citizenship 
programs determine the political point of view of the institution as neoliberal, radical, or 
transformational (Aktas, 2007, p. 67). A critical pedagogical approach would logically 
lead to global citizenship programs which are more radical and transformational than 
neoliberal (Shultz, 2007, p. 257).  
To find out how global citizenship has been interpreted in practice, Aktas et al. 
(2017) conducted a study on the institutionalization of global citizenship in higher 
education. The authors examined the strategic goals, mission statements, and curriculum 
materials of 24 institutions with global citizenship programs. The data analysis revealed a 
variety of interpretations of global citizenship.  
Of the 24 global citizenship programs examined, 25% required international 
travel (Aktas et al., 2017, p. 71), 29% required foreign language study (Aktas et al., 2017, 
p. 72), 71% mentioned local and global engagement (Aktas et al., 2017, p. 73) but 21% 
had no actual requirement for local and global engagement (Aktas et al., 2017, p. 74). 
While the data analysis revealed a “wide range of definitions of global citizenship”, most 
programs emphasized a need for student participation and action (Aktas et al., 2007, p. 
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77). Through participation and action students are more likely to meaningfully engage in 
the world.   
Aktas et al. (2017) demonstrates the importance of grounding research in global 
citizenship theory. This theoretical framework reveals the political philosophies and 
pedagogical point of view of global citizenship programs and global engagement 
initiatives.   
Academic Libraries and Internationalization  
 
Until recently, there has been a considerable lack of library and information 
science research on academic libraries and global engagement. The topic was first raised 
by Engeldinger (1985) after he returned from a semester abroad in Tokyo as a faculty 
advisor. He recognized a need for bibliographic instruction for study abroad students and 
lamented the dearth of research on the subject (Engeldinger, 1985). The subject was not 
picked up again until Brogan (1990) discussed major developments in international 
education including foreign language study, study abroad, and foreign scholars. Based on 
these advancements, he recommended ways that the Association of College and Research 
Libraries (ACRL) could strengthen its support of international education (Brogan, 1990).  
Since the early 2000’s much more research has been conducted on academic 
libraries and global engagement or study abroad. Most of the recent research centers on 
support for international students or study abroad students (Connell, 2009; Denda, 2013; 
Faye Cohen & Burkhardt, 2010; Kutner, 2010; Lindell, 2008; Solis & Perkins, 2017; 
Wang & Tremblay, 2009; White et al., 2009). Only one research study has taken a broad 
look at academic library involvement in campus internationalization efforts. Witt et al. 
(2015) conducted a survey of over 200 academic libraries and found that libraries follow 
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the lead of their parent institutions and respond to the goals set by their universities. 
Specific services are primarily focused on collection development, document delivery, 
and serving international students. Programming, tours, and library instruction for study 
abroad students are not as widely reported but still needed (Witt et al., 2015).  
Unique Information Needs  
 
Almost twenty years after Brogan (1990) published a list of recommendations to 
ACRL, the Association of Research Libraries (ARL) conducted a survey on library 
support for study abroad programs (Lindell, 2008). The results of the survey indicated 
that most academic libraries either treated study abroad students like other distance 
education students, or did not offer them any specific services, thereby putting the burden 
on students and faculty to find and utilize existing services (Lindell, 2008, p. 13).  
This research was echoed by Denda’s (2013) systematic review of the webpages 
of 115 ARL member libraries to discover what services were offered to study abroad 
programs. While the results indicated that 98% of ARL libraries offered study abroad 
programs, very few specifically linked information between the study abroad website and 
the library website (Denda, 2012, p. 159). Echoing the results of the Lindell (2008) 
survey, the findings indicated “that most universities libraries consider study abroad 
programs as one category among a growing off-campus community” (Denda, 2013, p. 
159).  
Both studies found that study abroad students were being treated as synonymous 
with distance education students (Lindell, 2008; Denda, 2013). In reality, this group has 
unique information needs that must be specifically targeted by academic libraries (Denda, 
2013; White et al., 2009). A fundamental difference is that distance education students 
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receive all of their instruction online from the home institution whereas study abroad 
students are receiving face-to-face instruction at host institutions and relying on remote 
resources for only a portion of their academic career (Denda, 2013, p. 159).  
Often the most essential information needs of study abroad students are related to 
the experiential learning component of study abroad. Travelling and living in another 
country involves everyday tasks such as map-reading, navigating public transportation, 
and using foreign libraries (McElroy & Bridges, 2017). The most pressing need for these 
students may be these everyday tasks, as opposed to academic research. Based on focus 
group feedback at their university, Cunningham and Ariew (2017) found that “for the 
majority of study abroad students the need is for basic country information, travel 
resources, and apps they can use while traveling” (p. 5). In an ACRL book chapter on 
using the ACRL framework for information literacy, Frank and MacDonald (2018) 
describe their work embedded in a study abroad course in Germany. They highlight how 
librarians can address information literacy concepts using the non-traditional resources 
that students are most likely to encounter while abroad. They posit  that study abroad 
students interact with “less common sources of information... like flyers, brochures, and 
advertisements” while also “ dealing with language barriers” and thinking about “how to 
integrate experiences into research” (p. 318). 
Not only are their information needs unique, students also need help utilizing 
library services while abroad. Several studies have shown that a large percentage of study 
abroad students are uncertain or unaware that they can use home library resources while 
abroad (Kutner, 2009; Denda, 2013; Vinyard, 2018). Focus group participants at Rutgers 
University reported that they “are not aware that library privileges continue remotely 
 9 
regardless of their location” (Denda, 2013, p. 158). In a survey administered to 135 study 
abroad participants in Costa Rica, 32% were not sure if they could access home 
university databases, and 45% had no confidence or limited confidence in their ability to 
access those databases (Kutner, 2009, p. 166). Clearly, study abroad students need to be 
targeted as a unique group with specific information needs.  
Library Support for Study Abroad Students 
 
Recognizing the need to approach study abroad students as a unique population, 
many librarians have published case studies documenting their efforts to support study 
abroad students. 
 In 2010, librarians at Champlain College successfully initiated a pilot project 
providing virtual references services via Skype to their study abroad students in Dublin 
(Faye Cohen & Burkhardt, 2010). While technology has improved since 2010, this was 
one of the first projects that specifically targeted study abroad students. Other libraries 
have taken this aboard, including Rutgers University, Dickinson College, and New York 
University which has started providing online instruction sessions to students at their 
many global sites (Denda, 2013; White et al., 2010; Solis & Perkin, 2017).  
Another tactic which has been frequently reported in the literature is the creation 
of library research guides, known at LibGuides, or websites for study abroad students. 
This is a central part of the strategy at NYU, and at Dickinson College (Wang & 
Tremblay, 2009; White et al., 2010). Oftentimes the creation of these resources is the 
responsibility of the library liaison to study abroad programs, which is a position that 
Wang & Tremblay (2009) and White et al. (2010) recommend appointing.  
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Once these online resources exist, librarians can then advertise them at study 
abroad pre-departure orientation sessions. This has been suggested in the literature 
(Connell, 2009; Denda, 2013), but is rarely put into practice. Reference librarians from 
Colby College presented at pre-departure orientations, focusing on explaining VPN 
connections and online library resources (Emmelhainz & Pukkila, 2018, p. 377). Other 
suggestions include increasing ebook collections and online resources, adjusting the ILL 
workflow to prioritize study abroad students, and working directly with faculty who lead 
study abroad courses (Solis & Perkins, 2017; Vinyard, 2018; Wang & Tremblay, 2009; 
White et al., 2010).  
Working with faculty becomes especially important when students are studying 
abroad. For programs to countries with challenging internet connectivity or restrictive 
licensing agreements, it can take a long time for access problems to be worked out. For 
short-term programs, generally lasting eight weeks or less, the pressure to get resources 
quickly is even more acute (McElroy and Bridges, 2017). If libraries work directly with 
faculty prior to departure, they can ensure that students will have access to required 
course materials (Connell, 2009; Denda, 2013; White et al., 2010).  
While the bulk of this research has focused on study abroad students as 
information users, some librarians have approached the study abroad experience as an 
opportunity for information production. In 2008 and 2009 librarians and library and 
information science graduate students worked together on a digital library project in 
Monteverde, Costa Rica. The purpose of this project was to digitize and share the work 
that is produced by the more than 40 study abroad programs that come to Monteverde 
each year to conduct scientific research (Kutner, 2010). Kutner (2019) argues that sharing 
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information produced while abroad “can make long-term contributions to a host 
community knowledge-base, particularly in community-based settings” (p. 301).  While 
Kutner’s project is a rare example of library support for information production, other 
research has indicated that this would be a useful service. Denda (2013) conducted a 
focus group session with study abroad students and faculty from Rutgers University and 
participants reported interest in “the library serving as a repository and disseminator of 
their experiences abroad” (Denda, 2013, p. 158).  
Best Practices 
 
Academic librarians interested in supporting their institution’s study abroad 
population may turn to the literature and read case studies and summaries of other 
institutional practices. They can piece together what others have done and try to figure 
out a method that works for them. What would make this easier is a list of best practices 
for academic library support of study abroad programs. Unfortunately, no such list exists 
in the literature or from any professional organizations. The closest to this, are the 
standards which focus on library support for distance education students. After all, 
distance education students are the population which study abroad students are most 
frequently grouped in with, despite their unique information needs (Lindell, 2008; Denda, 
2013).  
There are many standards and “best practices” articles for library support of 
distance education students (Buck, 2006; Hoffman & Ramin, 2010; Coonin et al., 2011; 
Association of College and Research Libraries, 2016). Buck (2006) focuses on best 
practices for collaboration between faculty and distance education librarians in terms of 
teaching and assessing information literacy practices. Hoffman and Ramin (2010) use a 
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literature review, case study, and mixed methods study, to determine best practices for 
embedded librarians in online courses. Coonin, Williams, and Steiner (2011) conducted a 
case study on two universities and present best practices for creating a sense of place and 
community for distance education students. Lastly, the ACRL (2016) has standards for 
distance education library services which include a broad range of standards for distance 
education librarians, managers, and institutions.  
Out of these documents, only two include brief mentions of study abroad students 
or global education. In a discussion of the challenges of serving distance education 
students, Coonin et al. (2011) say that “geography may also be problematic, especially 
when students are globally dispersed and in varying time zones” (Coonin, 2011, p. 152). 
The ACRL standards for distance education library support includes a section on 
standards for management. Within this, is a section on “Globalization” which brings up 
issues to consider in the future, including: cultural competency, international copyright 
law, interlibrary loan policies, and translation (“Association of College and Research 
Libraries”, 2016). These issues are listed without any mention of possible solutions or 
suggestions for best practices.  
This study seeks to close the gap between distance education standards and the 
unique needs of study abroad populations by interviewing academic librarians about their 
support for study abroad students in the hopes of discovering a cohesive set of best 
practices.  
Research Questions 
1. Do academic libraries support study abroad students?  
a. If so, how do academic librarians make decisions about this support? 
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Previous studies have utilized qualitative and quantitative research methods to 
determine academic library support for study abroad programs. Quantitative research is 
positivist or objectivist research, which assumes “that the phenomenon exists 
independent of observations of it.” (Wildemuth, 2017, p. 115). In this worldview, 
phenomena exist in the world independent of human interaction and behavior; there is an 
objective truth which can be discovered if researchers design error free studies. As 
Maxim emphasizes, “the primary objective of research design is to minimize 
measurement error” so that the data collected is valid and reliable (Maxim, 1999, p. 279). 
Collecting error free data is essential for quantitative studies as the aim is usually to 
generalize results to the larger population.   
On the other hand, qualitative research is interpretive and “assumes that social 
behaviors are inherently subjective and, thus, not directly observable; reality is socially 
constructed by the participants in a particular situation or setting” (Wildemuth, 2017, p. 
115). For the purposes of this study, in which academic librarian perceptions and 
experiences are examined, it is necessary to consider them in this interpretive worldview. 
It is the approach that is most frequently cited in the literature, and the one this study 
follows as well. Embracing subjectivity and discovering the motivations and reasons why 
certain libraries and librarians are supporting global engagement is essential to this study. 
This level of interpretation cannot occur in a quantitative worldview; it must occur within 




In this study, academic libraries were defined as libraries at institutions of higher 
education that grant bachelors and/or doctoral degrees. A purposive sample of academic 
libraries was selected based upon their existing level of support for study abroad 
programs, determined by information published on their websites, scholarly research 
publications, or library trade publications. The researcher started by identifying 
qualifying academic libraries by examining the existing literature. Many case studies 
have been published concerning various methods of academic library support, and the 
authors of these studies were chosen as starting places for a qualitative study. From this 
small group, further web searching was conducted. LibGuides for study abroad students 
and programs were the primary indicators of an academic library’s potential support for 
study abroad. After this research, a sampling frame of 20 academic libraries was created. 
Contact information was gathered from library websites for librarians that were listed as 
study abroad liaison librarians or authors of the study abroad LibGuides. At institutions 
where an author or liaison librarian was unclear, the contact information for the library 
director was noted. Contacts at each library in the sample were emailed in January 2019 
to inform them of the study and ask them to participate.  
Interview Process 
 
Interviews were scheduled with five participants who responded to the initial 
recruitment email sent in January 2019. Several emails were sent between the researcher 
and the participants to schedule the interviews, all of which took place in January and 
February 2019. The interviews were conducted over the phone, or using video 
conferencing software (Google Hangouts or Zoom). The participants chose the option 
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that met their comfort level and practical needs. All interviews lasted between 35-50 
minutes.  
The researcher conducted semi-structured interviews with the participants. The 
semi-structured format was chosen because “semistructured interviews involve less 
rigidity and more leeway than structured interviews but are more organized and 
systematic than unstructured interviews in developing the conversation” (Wildemuth, 
2017, p. 249). To build a rapport with participants and get beyond surface level questions 
and answers, it was necessary to loosen up the interview structure.  This approach 
captured the qualitative nature of the study because “the participant’s perspective on the 
phenomenon of interest should unfold as the participant views it (the emic perspective), 
not as the researcher views it (the etic perspective)” (Marshall & Rossman, 2011, p. 144). 
It was important to give room in the interview for the participant’s own language and 
thinking, without unnecessary interference from the interviewer.  
Questions were written to guide the interviews and provide structure, but the 
exact wording or order of questions changed depending on the interview. The interview 
question framework is included in the appendix (see Appendix 1). Audio recordings of 
the interviews were captured and saved to a password-protected folder on the researcher’s 
computer for the purposes of transcription. No identifying information was assigned to 




After the completion of interviews in February 2019, the data was transcribed and 
coded manually. Each transcript was coded individually for emergent themes, and then 
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the themes were condensed into a single set of themes based on all data. Excerpts from 
each interview were grouped together in a single document, with headings based upon the 
research questions and the emergent themes. All coding was completed in March 2019.  
Challenges 
In the course of this research, there were some challenges based upon the author’s 
prior work experience, age, and educational status. Firstly, this work was informed by 
previous research conducted at the University of North Carolina at Charlotte (UNCC). 
While at UNCC, the researcher developed a personal belief in the importance of library 
support for study abroad, and in the potential for greater involvement from academic 
librarians; in particular, the belief that academic librarians could, and should, try to get 
involved as instructors on study abroad courses. This belief in the potential for “extreme 
embeddedness” colored the perception of the participants interviewed, and may have 
directed some of the questions.  
Secondly, as a young adult and current graduate student there were power 
dynamics at play with the participants interviewed. As a researcher new to the field, it 
was sometimes challenging to develop a comfortable sense of rapport that could have led 
to deeper questions and answers. Overall, the author’s age and status as a graduate 
student seemed to be an asset as most participants expressed a desire to help with this 
research by participating.  
Lastly, though this study is not intended to be generalizable, it is worth noting that 
the sample included only a particular kind of institution. Not all institutions of higher 
education were represented so it is important to not draw conclusions beyond the 
institutions sampled. Additionally, as the primary method of discovering libraries to 
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include in the study was the existence of study abroad LibGuides, it is possible that the 
author missed out on other institutions that are serving study abroad populations without 




Results and Discussion 
Table 1. Interviewees  
 
Pseudonym Role University Type University Size Region 
Ashley Librarian Public  50,000 Southeast 
Brenda Librarian, 
Administrator 
Public 40,000 Northeast 
Christina Librarian,  
Assistant Professor 
Private 2,000 Northeast 
David Librarian Private 50,000 Northeast 
Emily Librarian Public 10,000 Northeast 
1. Do academic librarians support study abroad students? 
 
All five academic librarians interviewed for this study described various ways that 
they individually, or as part of larger groups, supported study abroad students. This 
support took many forms, and focused on different aspects of the study abroad 
experience. This section will dive in to some of the common themes amongst all 
interviewees.  
Global Campus Initiatives 
 
Three of the five interviewees described supporting study abroad students through 
participation in campus-wide initiatives.  
Ashley, a librarian at a large public university in the southeast, is very involved 
with her university’s global engagement mission. As part of their accreditation process, 
her university has committed to increasing student participation in study abroad and 
bringing global experiences to their campus. Ashley describes it as a “huge program, with 
lots of moving parts,” one of which is an advisory committee. Librarians at her institution 
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have faculty status, and as a result, she is able to serve on the advisory board for her 
university’s global program. Serving on this board is “an opportunity for librarians to 
participate [in study abroad] but not in travelling.”  
Brenda, a librarian and administrator from a large public university in the 
northeast, also demonstrates support for study abroad by serving on the advisory board 
for her university’s global initiative. For Brenda, this participation is a way to boost the 
visibility of librarians on campus. She says that by serving on this advisory board, “I 
think the faculty or high-level staff becomes aware that the libraries are not just a 
building. That they are people like you and I that can actually contribute to projects.”  
Emily, a librarian from a small liberal arts college in the northeast, has faculty 
status and uses this status to serve on faculty committees. She had an existing interest in 
travel and international education, and “when the faculty committee structure was revised 
there were some committees that had designated librarian spots on them, and one of them 
was off-campus study. I decided to run for that and was elected.” One benefit of serving 
on the off-campus study faculty committee is that she has a better awareness of 




All five of the interviewees created LibGuides or library websites for study 
abroad. These general pages are intended to be a landing spot for any study abroad 
student, instead of students in a particular course.  
While all participants created LibGuides, they disagreed in their assessment of 
their value. Brenda’s LibGuide was created by library and information science interns. 
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The interns looked at what other institutions had done with their guides, and then created 
their own version for Brenda’s institution. Brenda describes her LibGuide as “quite 
successful” saying that “even now I receive compliments, and request to link to the 
website, so they did a good job.” By Brenda’s assessment, the LibGuide serves its 
purpose of addressing “the issues that the students going, or the parents, were going to 
have.”  
Other participants were less positive about their LibGuides. Christina, a librarian 
at a small liberal arts college in the northeast, was inspired to create her guide after 
gathering feedback from current study abroad students. The students expressed interest in 
some sort of research guide, so she created a library website. Once her library purchased 
the LibGuide software, she then converted her webpage to a LibGuide. Similar to Brenda, 
Christina started by reviewing other webpages and guides: “I organized it this way after 
looking at a whole variety of guides for study abroad students coming out of other 
institutions, as well as my own ideas about what I wanted to do, what I knew students 
didn’t know, and what I knew they needed to have information about.”  
While Christina has clarity in the design and content of her guide, she is uncertain 
of its effectiveness. Are students viewing the guide? Do they find it helpful? “I have this 
kind of gut feeling that it’s not getting a lot of use. So we spend a lot of time creating 
these things, I know that my class guides get a ton of use, but I don’t know if this general 
guide gets much use at all.” After our interview, Christina looked up the usage statistics 
and she was pleasantly surprised by the results. Since its creation in 2016, the guide has 
“gotten 471 views over its 8 pages” (personal communication, 12 February 2019). 
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Despite this encouraging statistic, Christina cautions, “there’s always gonna be 
challenges that are gonna make it impossible to create a guide that is universally useful.”  
Impossible or not, creating a LibGuide has become standard practice for librarians 
working with study abroad populations. It may not be a foolproof way of meeting the 
information needs of all study abroad students but, as Christina said, “once we got 
LibGuides, same as everybody, it became really easy to create a guide.”  
Information Access 
 
One of the central themes which each LibGuide addresses is information access. 
Participants described two reasons why access information was a crucial component of 
their support: limited internet connectivity while abroad and student unawareness of the 
remote access process.  
Information access varies around the world, depending on the available 
infrastructure or political climate. David, a librarian at a large private university in the 
northeast, works with students at many study abroad “sites” around the world. David 
explains, “our sites are scattered throughout many continents...we have one in Africa, a 
site in Tel Aviv, in Abu Dhabi, Australia, China, South America-- they’re pretty scattered 
across the globe. Some of the sites have really great internet access; some of them have a 
little bit of a harder time.” Establishing a reliable internet connection can be a study 
abroad student’s first challenge when conducting research abroad. Making students aware 
of this challenge through a LibGuide or library website is one way to prepare students for 
their abroad experiences.  
Even with a reliable internet connection, students may still encounter access 
problems due to restrictive internet policies. David’s university has a close relationship 
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with study abroad sites in China, and actually made a deal with the Chinese government 
to guarantee the same level of information access as students in the United States. This is 
a unique case. Most librarians probably have a more similar experience to Christina, who 
said that students should have practice “using the VPN to connect to resources from off 
campus. That’ll work for most, a lot, of places our students go. But for instance if a 
student is studying in China, forget about it. In fact, they probably can’t use many of the 
things I have available on my LibGuide.”  
Perhaps an ever greater challenge to information access is student unawareness of 
the remote access process. This is a major concern for David because his university does 
“have a huge array of resources that [students] could be using and folks might be going 
online and paying for access to things, simply by the fact that they’re not knowledgeable 
about the fact that the library has access to similar or the very same resources, for free.” 
Research Support 
 
Many participants discussed how it was increasingly important for study abroad 
programs at their universities to maintain the same level of academic rigor as on-campus 
courses. Instead of study abroad as tourism, it was important for libraries to help support 
the broader mission of academic excellence while abroad. As a result, much of their work 
is focused on supporting student research.  
Many participants discussed how it was increasingly important for study abroad 
programs at their universities to maintain the same level of academic rigor as on-campus 
courses. Instead of study abroad as tourism, it was important for libraries to help support 
the broader mission of academic excellence while abroad. As a result, much of their work 
is focused on supporting student research.  
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David’s librarian position was created to directly support and maintain the 
academic excellence of students at study abroad sites. At his university,  
they are really positioning those sites to be as academically rigorous as going to 
one of the [regular] campuses...as far as course material goes. And because of that 
they need more direct library support, even though they don’t have libraries on 
site. So they wanted somebody who could really focus on that need, which is why 
they created that position. (David) 
 
The university articulated a goal for more academically rigorous programs, and library 
support was seen as a crucial component of that support.  
Ashley also described supporting the general academic success of study abroad 
students. Librarians at her university try “to work with any students to help them prepare 
for study abroad projects, so yes we did help them, but it would come in the form of 
general support for student research.” The distinction that Ashley makes is interesting. 
The library’s support for research projects seems to fall under the general support offered 
to all students. Christina has a similar thought, but also acknowledges the unique 
environment of study abroad experiences. She describes her library as “here to help you 
navigate through your challenging research questions and this very challenging and 
complicated information environment.” 
Study Abroad Courses 
 
By and large, participants indicated that the most effective way to support study 
abroad students was to focus on specific study abroad courses. General research support 
and general LibGuides are helpful only to a point. Narrowing in on individual study 
abroad sites, or individual study abroad courses, allows librarians to target their education 
and outreach in a more effective way.  
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One way that librarians in this study supported study abroad courses was by 
actually participating in the travel experiences. Ashley collaborated with faculty on two 
different study abroad courses; one to Bolivia, the other to Argentina. Ashley had 
previously travelled to Latin America and had Spanish language skills. This helped her 
make her case for involvement in these short term study abroad courses. To get on the 
Bolivia trip, Ashley had to be very proactive. She says she “heard through the grapevine 
that he was going on this trip and I thought, ‘oh my god, Bolivia, that would be so great 
to go.’ I went to him and I said, ‘I’d really like to go.’” Years later, Ashley was also able 
to go to Argentina. During that course, Ashley used her language skills to help with 
translation as well as providing general research support. Additionally, she led a trip to 
“the national library” and “was able to support them and have my own program within 
the larger program in Buenos Aires.”  
Focusing in on specific study abroad courses does not necessarily mean 
participating in the travel. Participants acted as liaisons to particular faculty-led courses 
without actually going on the trip itself. Christina said that “with the faculty members 
that I know that have led courses, I’ve been touch with.” David’s strategy involved an 
assessment of course offerings at all the study abroad sites he was supporting. In this 
assessment he:  
wound up collecting the syllabi for all the courses that were taught at sites for the 
classes that we were going to be supporting. Me and the business librarian 
basically did an assessment there of ‘okay, what are the commonalities of what 
they will need across the board? What are some things that are broad enough that 
it can be applicable to the larger group?’ (David) 
 
Even with this direct focus on course syllabi, David still needed to think about the bigger 
picture. To be the most effective with this instructional support for these courses, he had 
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to focus on the information that would be the most helpful to the largest numbers of 
people.  
Travel and Cultural Competency  
 
The support role of these academic librarians extends beyond research help and 
ensuring access to information. It is important for librarians to help prepare students for 
study abroad as a travel and cultural experience. Christina believes that “at this point we 
need to actually refer to it as ‘education abroad’ programs because it encompasses much 
more than study, there’s a whole experiential component.”  Experiential learning is at the 
heart of study abroad experiences. It is what makes these programs unique, and it is what 
contributes to the high-impact of these programs.  
For Ashley, addressing the experiential component of study abroad meant 
focusing on preparing students for travelling to another country. More than research 
support, she felt that her students needed support with basic cultural competency and 
country information. After conducting interviews with recent study abroad students, she 
discovered that, “There was a small cohort that was actually needing to know more about 
their country. It’s a standard information literacy conundrum. They were picking 
information sources that they said weren’t good, that were wrong.”  In this way, her role 
was to support the general information literacy skills of her students. Being able to search 
effectively and evaluate resources would have been helpful for students while abroad. 
Additionally, Ashley spoke of the need for study abroad students to comfortably 
represent themselves in other countries. At study abroad workshops,  
We talk a lot about how you’re gonna be asked questions like ‘what do you think 
about Donald Trump?’ and ‘what do you think about‒’ and you have to be 
prepared to give some kind of an answer that is appropriate and is in alignment 
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with your values. Because remember you’re not only representing the United 
States, but the University, and you. (Ashley) 
 
To prepare students for this talk, Ashley and her colleagues showed “them how to find 
the top news in the country.”  
Non-scholarly resources also play a role in Emily’s support of student cultural 
competency. She suggests listening to podcasts from the country you are traveling to. 
Emily did this herself when she was preparing to go on sabbatical to New Zealand. Emily 
“felt aware and informed before I went abroad” and was able to practice listening to 
different accents, and other languages. In contrast to academic journal articles or books, 
podcasts are a fun and simple way to get to know another country. It was important for 
Emily to try “to think of ways that are not one more book to read, or article to read, that 
begin to be an acculturation process.” Prior to going abroad, students are saturated with 
lots of information. They are also students who will continue to face the demands of 
regular coursework. Podcasts can be a great way for students to genuinely engage with 
the country they are travelling to, without adding to their cognitive load.  




While study abroad students face unique challenges, they still struggle with the 
same research and information literacy concepts that their on-campus counterparts do. 
Going abroad does not erase the information needs and knowledge gaps that existed for 
students while they were on campus. In many cases, the challenging environment of 
being abroad can actually exacerbate problems that existed at home. 
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Christina said, “I think if you take the things our students don’t really know about 
at home, and then you amplify that when they are abroad, they’re gonna be the same 
things.” Christina surveyed study abroad students while they were still abroad, and found 
that they knew very little about interlibrary loan services. They did not know “that they 
could actually request things through interlibrary loan while they were abroad, that they 
could get them...those kinds of things students largely didn’t realize, but you know, they 
also don’t realize that at home.” In this case, Christina believes that the unique context of 
study abroad did not create a new problem for librarians. Librarians have always 
struggled to educate students about library services like interlibrary loan. Student 
unawareness of this service while abroad was an extension of their existing unawareness 
of this service at home.  
David expressed his difficulty in effectively reaching business and economics 
students while abroad. Many of the students who enroll in study abroad programs are 
taking business and economics courses. To teach these study abroad students, David must 
grapple with logistical difficulties like time zone differences and virtual instruction 
technology, but the core problem is a familiar one: how to inspire students to take 
advantage of library support and resources. David says, 
The faculty at those sites, the academic administrators at those sites, have been 
helpful and supportive in getting the word out that it’s available, but getting buy 
in from students has been a little bit more difficult because time zone constraints 
makes it difficult to meet with them during class times, and anything that’s above 
and beyond class, is a tough sell. Here’s a little bit extra, that you can do to get 
some experience with doing research online in this field. That's been a challenge. 
Our first efforts were okay, but we can do better. (David) 
 
The study abroad context added a layer of complexity to this instructional challenge, but 
certainly did not invent a brand new problem. 
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Assessment of Study Abroad Programs 
 
The study abroad offerings of universities vary widely. Between universities there 
can be great differences in the number of programs offered and the places that students 
travel to. Some universities have their own faculty-led programs, others rely on external 
organizations. All participants in this study work at universities which care about study 
abroad programs, but this is not always the case. As Emily says, “if you’re on a campus 
that doesn’t really have an extensive program and they offer it because it’s expected, and 
not a whole lot more, that may be a different calculus.” In other words, extensive library 
support for these programs may not be worthwhile.  
Within a university, there is also diversity amongst programs. Many participants 
mentioned how important it was to get to know their study abroad office and the specific 
programs offered to determine which programs and which students needed the most 
assistance. Some study abroad programs do not lend themselves to extensive librarian 
assistance, and some do. 
Generally speaking, participants said that if a study abroad program was in a 
developed country with internet access and local libraries, they were less likely to need 
library support from home. While Christina focuses mostly on study abroad locations in 
Latin America, she acknowledged that “most of our study abroad students are going to 
Europe. They are going to cities and they are studying at another university that has a 
library, that is well resourced, and has fast internet.” At Brenda’s university, sometimes 
study abroad students directly enroll in a foreign university for a semester or a year. For 
these students, “they would be part of a receiving university in which case the receiving 
university had a pretty developed infrastructure of libraries and they wouldn’t [appear] to 
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need anything.” Brenda and Christina differentiate between study abroad programs at 
their universities to determine which programs really need their support, and which ones 
have library support at their study abroad locations.  
Another reason why home library support might not be as necessary, is if students 
are enrolled in a program which does not require as much literature searching. Some 
students at Emily’s institution study abroad at Oxford University in England, which has a 
very particular educational style. She says, “In a sense, the Oxford education doesn’t 
require them to be branching out as much in terms of literature review. Obviously, if 
they’re in a program where they are generating their own data, that’s another matter.” 
While Emily does not see a strong library connection to data-generating study abroad 
experiences, Christina does. She has spent time developing digital “collections of locally 
based research” which primarily comes out of study abroad programs. Christina was the 
only interview participant to mention this kind of support for study abroad students.  
If participants were able to define the kinds of programs that did not require close 
library support, they were also able to identify the ones that did. Thanks to Brenda’s close 
relationship with the global initiatives committee and the study abroad office on her 
campus, she was “able to learn [about] these different types of programs. We felt that 
there were those that didn’t have the local library infrastructure, and access to our 
resources would actually be quite useful. That was something that we realized as we 
deepened our understanding of study abroad programs.” By getting to know the study 
abroad programs at her university, Brenda was able to identify the programs which 
needed the most library support: those without local libraries and readily available 
information resources.   
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Learn from Study Abroad Students 
 
Ultimately the best way for librarians to develop support programs for study 
abroad, was to actually communicate with study abroad stakeholders. Stakeholders 
include current and past study abroad students, faculty, and study abroad office staff.  
Participants all communicated directly with study abroad students to determine 
their information needs. They did this before students went abroad, while students were 
actively abroad, and once they returned. As part of Emily’s work with study abroad 
students, she talked with them at pre-departure orientations. This was a way to deliver 
important information before they left for their abroad experiences. Emily says,  
As part of our interaction with them, I went and spoke to the group every spring. 
Every spring they have a gathering of all the students that are going abroad the 
following fall or spring, so this is months and months in advance of when they’re 
actually leaving….Just to say ‘hi here I am and I’m the one from the library who 
liaisons with off-campus programs, and the most important thing you need to 
know is that we’re still here at the library and we’re happy to offer services to 
support the students and the number one thing you need to remember is the VPN 
network so you can actually access library resources and interlibrary loan, 
wherever you wind up.’(Emily) 
 
This interaction is embedded into the larger pre-departure orientation sessions that study 
abroad students attend prior to their time abroad. Emily describes this communication as 
largely one-sided, in which she is focused on delivering information to students. Emily 
also communicated with students while they were abroad, and this was a two-sided 
conversation in which she could gather information directly from students while they 
were abroad. While conducting research in another country, she decided that while she 
was there she “might as well take advantage of a round-trip ticket and do some interviews 
with students who were studying abroad at the places I was visiting.” Capitalizing on an 
existing travel opportunity to connect with study abroad students was a pattern she 
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repeated again when she later travelled to another country on unrelated business. She 
“worked on a set of interview protocol but I used it very loosely and wandered off in 
whatever directions were suggested by what the students had to tell me.” This flexible 
and semi-structured approach is in contrast to other research methods, which I will be 
describing in more detail later.  
Christina strongly believes that it is important to talk with study abroad students 
when they are still abroad. She did just this when she travelled to another country on 
sabbatical. While working on other research, she found herself becoming interested in, 
speaking or doing something with the students, at their time of active engagement 
in their education abroad program. So as opposed to surveying them while they’re 
at their home institutions about what they know about library research and 
services, while they are studying abroad. I wanted to catch them at their time of 
active engagement in their program and I wanted to understand from that 
perspective, when they are in real life doing this in real time, what they knew 
about access to library resources and services at their home institutions and how 
they thought they might use them, what they are unsure of, etc.(Christina) 
 
Christina felt that gathering information about student information needs and awareness 
of library sources would be most effective during their travel experience. Once they were 
back on campus the following semester or year, they might not be able to relay their 
needs with as much accuracy. 
Despite this possibility, many participants sought information from study abroad 
students after their abroad experiences. As part of Brenda’s research for her library, and 
her role on her campus’ global initiative advisory board, she conducted focus groups. 
Brenda describes this program, here: 
One of the projects that we did was we convened in a room in the library a variety 
of people that intersected with the study abroad program. A lot of faculty who 
every year or every once and awhile would take students to another country. But 
in this group I also had a mix of faculty, students, and staff involved in study 
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abroad and it was an opportunity for us to hear them and see what kind of services 
they would like. (Brenda) 
 
This information-gathering research integrated the many different stakeholders in 
Brenda’s study abroad community. Students, faculty, and staff were all invested in study 
abroad at her university and they all provided valuable information for Brenda while she 
was developing her support program. Additionally, Ashley conducted focus groups with 
study abroad students after re-entry to learn about their information needs and challenges 
while abroad. Emily describes administering a survey to students a year after their 
LibGuide had been published to learn how effective it had been for study abroad 
students.  
Learn from Colleagues 
Lastly, participants made decisions about their support programs based on the 
work of their colleagues. Both inter-institutional colleagues, and peers at other 
universities, were directly or indirectly consulted for advice when participants were 
designing library support for study abroad.  
When creating LibGuides, most participants mentioned looking to existing guides 
for inspiration. Christina created her guide “after looking at a whole variety of guides for 
study abroad students coming out of other institutions.” Brenda also said something very 
similar; her library science interns looked at other guides before designing their own. 
Emily worked collaboratively with another librarian in her department, as well as her 
university’s study abroad office, to design her LibGuide.  
David also consulted other librarians’ work when developing his program for 
study abroad students. He wanted to “make sure I wasn’t reinventing the wheel on 
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something that had been done before” so he “did a fair bit of reading online journals to 
kind of see what other folks are doing.” A lot of David’s work at his university is focused 
on online instruction to study abroad students. By its nature online instruction involves 
lots of technology and while David is an experienced instructor, he acknowledges the 
unique challenges and opportunities of online instruction. Given this difference, he 
reached out to experts on his campus. He says there is, 
a pretty strong instruction technology group within the university, so trying to 
build relations with them to help get ideas of how I can design better online 
instruction. That’s really their specialty. I am an instruction librarian but before 
doing any online instruction most of the instruction I did was in person, in the 
classroom, much more traditional. So kind of getting those tips on how to conduct 
better online instruction from them and how to utilize technology the best was 
definitely a big thing. (David) 
 
Library services to study abroad populations, in particular instructional support and 
information literacy education, can be challenging to implement. The time zone 
differences, technology requirements, and lack of in-person communication can 
challenge even the most experienced librarians. That is why participants looked to others 
when designing their programs. As David said, there’s no reason to reinvent the wheel.  
b. Are there best practices for serving this user population? 
In these interviews, participants did not use the terminology “best practices.” 
Instead, they gave advice, reflected on what was most essential for their programs, and 
spoke about the specific nature of library support to study abroad populations. It is from 
this collection of ideas that best practices emerged.   
Outreach and Education 
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Central to each librarian’s study abroad programming, was outreach and 
education; outreach to students, the study abroad office, faculty, and even other 
librarians.  
In many cases, librarians who express interest in working with study abroad 
populations are met with surprise. After Christina conducted research on the information 
needs of study abroad students, she returned to her campus and met with the study abroad 
office to share her work. She describes that initial meeting as “really interesting” because 
the study abroad office responded to her presentation with, “‘oh, we’ve never thought of 
this before!’” This administrative office was unaware of the information needs of study 
abroad students, and they had not thought to work with the library in this way. Since this 
first communication with the abroad office, Christina has had some luck collaborating 
with the office to educate students about library resources. She shared her LibGuide with 
the office and “after that they linked to it from their webpage.” Providing a link to the 
LibGuide from the study abroad website is a simple display of collaboration between 
study abroad office and librarians. 
David has also worked with his university’s study abroad administrative staff.  He 
has found success in reaching students through his connections to study abroad staff. He 
says,  
I typically work with the administrators for the office of global programs that 
work at those sites and they are really my connection to the students and faculty at 
these sites...the faculty at many of these sites are adjunct faculty so it’s a little bit 
harder to develop long term relations with them, whereas the global academic 
centers’ administrators are the ones that do the hiring, they set up the 
programs...they allow me the inroads to speaking with faculty and getting 
involved in their courses, and that gets me more involved with the students. It’s a 
tough avenue to follow to get there, but it’s possible. (David)  
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David illustrates the special role of study abroad administrative staff. Study abroad 
administrators are essential allies to librarians because they can provide a reliable channel 
of communication to study abroad students and faculty.  
When Ashley was trying to promote the library to study abroad students, she 
communicated with many non-academic departments on campus. She says, “we’ve really 
tried to put out the word to all the service support organizations, in student success, in 
study abroad, that librarians are here to help them be successful.” This intentional 
outreach and education is especially important in the study abroad context.  Ashley 
describes “relationship building” as being “absolutely key to all of this” because,  
This is not something that the faculty or the administration is going to figure out 
on their own. Part of the issue with librarians is that they don’t naturally think of 
us anymore, for a lot of things. And we constantly have to educate, program build, 
show our value and go to them and say, ‘you have a study abroad program and 
this is what I think we can do.’ (Ashley) 
 
Christina echoes the importance of relationship building for successful study 
abroad outreach. She says,   
We are the expertise of the library, and information resources, and access, and 
services. We are the human face. And I think the strength that we bring is this 
human connection. I think it’s really important for us to engage with the study 
abroad office, with faculty, but also to engage with students and somehow get the 
message out that we are here to help you navigate through your challenging 
research questions and this very challenging and complicated information 
environment. (Christina) 
 
Building human connections with study abroad administrators, faculty, and students, 
allows the library to communicate with these populations, to educate them about library 
services, and to find out what their information needs are.  
Point-of-Need Assistance 
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Another theme that emerged from these interviews was the importance of point-
of-need assistance. Two participants indicated that outreach and education directed 
towards study abroad students will only be effective if it is delivered when students are 
ready to absorb it. This usually happens when they are actively experiencing an 
information need. 
Christina thought a lot about point-of-need assistance when reflecting on the 
effectiveness of her LibGuide. After putting a lot of effort into the design and content of 
her guide, she questioned whether it was truly useful to tell students about it during pre-
departure orientations. She says, “it’s at that point of need that it becomes really useful. 
But when we tell them about the guide before they go and they are getting all this other 
information they are probably not remembering about the library guide.” Information 
overload is a very real possibility when students are preparing to go abroad. They are 
getting information from study abroad office staff, faculty, and their fellow students.  
Emily reflected on the lessons she learned from her interviews with current study 
abroad students. She said, “What was interesting was the realization that the number one 
thing is pretty much the same as what it is back on campus: timing is everything. They 
want the information when they need it, and until they need it, they’re not gonna 
remember it.” Emily participates in pre-departure orientations for study abroad students. 
At her institution, the orientations are often months before the students are actually 
leaving to go abroad. According to Emily, this timing can be challenging: 
Frankly, I think it’s kind of absurd that a meeting you had back in May when 
you’re busy finishing up that semester is gonna stick with you when you’re 
packing and whatever in September and getting there and all the things you go 
through to adjust yourself. An awful lot of student learning is about pragmatism, 
you focus on the thing you need to know when you need to know it, the other 
stuff just kind of could be considered noise. (Emily)  
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Emily and Christina raise valid concerns about the effectiveness of LibGuides and 
information sessions delivered prior to a study abroad students’ travel abroad. So what is 
more effective? How can this important information be communicated to students when 
they need it the most? Christina answered her own question with a theme which was 
previously touched on in the study abroad courses section of this paper; namely, direct 
engagement with faculty. Christina asks, 
So what would be most useful? It would be very dependent upon the program that 
they are going on. I think what would be most useful, if it’s a faculty led program 
from your institution, is to actually engage and communicate directly with the 
faculty member that’s running the program and letting them know about the 
guide, and your availability, and the resources and services that the library makes 
available. (Christina)  
 
Perhaps through the faculty instructor study abroad students would then learn about the 
library resources and services that are available to them while they are abroad.  
Online Learning 
One of the key themes which emerged from this research was the connection 
between study abroad, distance education, and online learning. Previous research has 
indicated that study abroad and distance education students are not synonymous. This 
idea was mentioned by Christina who suggests that this distinction comes from the 
students themselves. She says,  
Some of the same principles can apply to distance education as apply to study 
abroad. It’s interesting, one thing I found out that was really interesting is that 
even though essentially all our study abroad students are distance education 
students, they don’t think of themselves that way. So if you have a guide for 
distance education students, a study abroad student would not go there. They 
don’t think of themselves in that way. That’s why, there was a big impetus for me 
to create a specific guide for students studying abroad. (Christina) 
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Study abroad students are not adequately served by the information designed for distance 
education, and as Christina suggests, they would not find this information in the first 
place because students do not consider themselves to be distance education students. 
Specifically focusing on study abroad students and creating resources that are clearly 
intended for them would help improve student access to online resources.  
As an instruction focused librarian, David is committed to online learning and 
online pedagogy. This means going beyond the LibGuide. David says, “we’re definitely 
looking into more online learning tools, whether it be videos or other online learning aids, 
some people do library guides, but usually [something] more interactive than a library 
guide is. Library guides can be useful but they’re a little bit too static to be really a strong 
online learning tool.” Online learning tools need to be flexible and interactive, in a way 
that LibGuides often are not. Being an expert in online learning and instructional 
technology is something that David has grown into. 
Online instruction requires a different set of skills and knowledge than traditional 
in-person instruction and David recommends that librarians “really get to know, immerse 
yourself in online instruction and all that that means.” In some ways the differences 
between online instruction and traditional instruction can be a challenge, but as David 
argues, these differences can be harnessed to the advantage of students and instructors 
and “sometimes if you get a great tool you can have very interactive sessions involving 
the technology.” In an in-person class, overuse of technology can lead to a disengaged 
audience, but in an all-online environment, working with technology is an advantage. 
David explains that when “you’re looking at the same screen you’re doing work on, you 
can stay engaged in the material as you go through it.” Getting to know the challenges 
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and opportunities of online learning will help librarians design more effective support 
programs for study abroad students.  
Thinking Beyond Study Abroad 
Lastly, participants mentioned supporting global initiatives beyond study abroad 
experiences. Librarians can play a part in supporting and creating programs which focus 
on international engagement, without limiting themselves to study abroad students. 
For Ashley, it was important to think beyond study abroad because study abroad 
was not a feasible option for all students at her university. Her university administrators 
“realized that not all students are going to be able to travel abroad. Not all students speak 
other languages…” and as a result there was a dual emphasis on international travel, and 
global education at home. She says administrators “decided to take the focus and say ‘it’s 
not all about traveling and it’s not all about speaking another language, it’s about solving 
global issues here’.” 
Brenda also suggested thinking about ways to support global initiatives at home. 
Like Ashley’s university, not all students at Brenda’s university can afford to travel 
abroad. Brenda’s initial exploration of study abroad programs was because “we really 
didn’t know how many study abroad students we had and this was very small. It’s small 
for a variety of reasons, and the main one is cost.” Does prohibitive cost need to stop 
students from experiencing global education in some form? One idea which Brenda is 
hoping to explore in the future is to connect students on campus with local immigrant 
communities. She says, “okay students don’t have to go to Oaxaca, Mexico but what if 
they focus on Oaxacans here? And then learn more or understand more of their viewpoint 
of the American experience? That is something that has grown enormously.”  
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Brenda and Ashley are both exploring ways to support broader global engagement 
missions of their universities. By connecting with local immigrant communities, 
international students, or re-focusing curriculum on global issues, libraries can go beyond 
study abroad support.  
Synthesis 
The first research question this paper sought to answer was:  do academic libraries 
support study abroad students? In this small sample the answer is undoubtedly yes. Each 
librarian described a variety of ways that they had worked to support the research 
enterprise and cultural experience of study abroad students.  Most revealing were the 
methods librarians used to make decisions about this support and the reflections they 
made on what they considered to be the most effective services.  
Assessment was essential to the librarians interviewed in this study. They 
assessed study abroad programs, courses, and used various research methods to gather 
information from study abroad stakeholders. Determining the value and feasibility of 
taking on this support was an important step in the process for these librarians. It also 
helped them gain allies on campus that ended up getting them more involved in study 
abroad travel experiences and other global engagement initiatives.  
One of the ideas presented in this paper was the idea of distance education and 
study abroad students not being synonymous. What did interviewees have to say about 
this? Distance education and online learning did come up in the course of these 
interviews. While participants made a distinction between these populations, they mostly 
reflected on their similarities. These groups face different information challenges, but 
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many of the practices and strategies for serving distance education students can be 
harnessed for study abroad populations. In particular, online instruction and 






Best Practices  
Based upon this research, the follow best practices guide was created. By its 
nature it cannot address every situation or circumstance. It is intended to serve as a 
starting point for academic librarians interested in supporting study abroad populations. 
These topic areas and probing questions will help librarians develop their own strategy 
for study abroad support.  
Step 1: Program Assessment 
 Assess the existing level of support for global initiatives at your university 
o Identify any global engagement goals in university or library strategic 
plans 
o Find out if there are any campus-wide global initiatives or committees  
 Assess study abroad programs 
o Find out how many students study abroad and to which countries  
o Learn how many faculty-led programs are offered and how many are 
offered by external organizations  
Step 2: Make Choices about Support  
 After assessment, decide on the study abroad locations or courses which need the 
most support
o Create materials for these specific students and courses 
o Connect with faculty and study abroad office staff at these locations 
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 Provide point-of-need assistance 
o Where possible, work directly with students and faculty at their point of 
need 
o Consider what students struggle with the most at home, and extend that to 
the study abroad experience 
Step 3: Faculty Relations  
 Build relationships with study abroad faculty 
o Find out which faculty lead study-abroad courses 
o Find out how to support these courses 
o Potentially act as an embedded librarian, collaborating with faculty before, 
during, and after study abroad trip 
Step 4: Learn from Distance Education 
 Become knowledgeable about distance education best practices 
o Learn from library colleagues, scholarly literature, and other experts on 
campus 
o Find out how to conduct online instruction sessions and connect students 
to resources from off-campus  
Step 5: Demonstrate Commitment to Global Engagement 
 Get involved in campus-wide opportunities for global engagement 
 Outreach with departments and students on campus about the library’s 




This research was intended to fill a gap between the existing best practices 
guidelines for distance education students, and the growing area of library support for 
study abroad students. Interviews were conducted with five librarians who had developed 
programs to support their institution’s study abroad populations. As with any qualitative 
study, it is not possible to extend the conclusions made to the wider population. 
Librarians were selected based on their existing support for study abroad programs. A 
broader, more quantitative study would need to be done to find out the overall landscape 
of study abroad support in academic libraries.  
As library support for study abroad students becomes more common, it would be 
interesting to explore the long-term impact of these programs. What has study abroad and 
global engagement meant for libraries and librarians that do this work? How effective is 
library support in improving academic rigor in study abroad courses? While this study 
joins a growing number of papers on this topic, more research is needed to understand its 
impact and potential for growth.   
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Hello [NAME] thank you so much for agreeing to participate in my research study. The 
purpose of this research study is to find out how academic libraries are supporting study 
abroad students and programs. You were recruited for this study [REASON- past 
research, LibGuide for study abroad etc.]. After the conclusion of interviews, I will use 
the key findings to create a best practices document which will hopefully be useful to 
academic librarians just starting to think about serving this population, or for those that 
want to review their current practices. 
 
I will be audio recording our conversation today, but your name and identifying 
information will not be stored with the audio file. After my research is complete, all 
audio files and transcripts will be deleted.  
 
Do you have any questions before we begin? 
 
Thank you. I am going to start the audio recording now and we will begin the interview.  
 
Interview:  
 Participant Information 
o Could you tell me about your role in the library?  
 Institutional Information 
o Does your library have a strategic plan? 
 If so, how does it relate to your university’s strategic plan? 
 Do these plans include goals for global engagement?  
 Services to Study Abroad Students 
o Could you describe the support, if any, that your library offers to study 
abroad students? 
 Which service(s) do you feel is/are most important to offer? Which 
least? And why? 
o Why is it important to offer specific support to study abroad students? 
o What do you see as the particular needs of study abroad students that 
differ from on-campus or online education students? 
 Development of Services 
o When did your library first start reaching out to study abroad students? 
Why? 
o Can you describe the reasoning behind these services?
 52 
o How did you decide what services to provide to study abroad students? 
o What kinds of resources did you consult, if any, when planning these 
services? 
 Advice for Other Librarians 
o What practices are of most value to study abroad students based on your 
experience? 
o What have been some of the challenges of serving this population? 
o Do you have any ideas about future services to this population?  
 
 
 
 
 
 
 
 
 
 
